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The incorporation of corpora into language education has garnered a 

substantial amount of interest particularly within the context of second 

language and foreign language settings, with regard to language skills, 

components, and the teacher development. This systematic review 

explored emerging issues in corpus applications in English Language 

Teaching (ELT) by examining thirty-eight studies published in prominent 

journals from 2016 to 2023. In this review, the corpus studies were 

analysed with reference to the focused research topics, methodological 

design they employed, and the major findings that were presented. This 

systematic review provided valuable insights into the current state of 

corpus applications in ELT. The findings identified a predominance of 

quantitative research designs, highlighting a need for more qualitative 

and longitudinal studies to fully understand the dynamics of corpus use in 

language teaching and learning. Key findings revealed that while corpus 

applications as a Data-Driven Learning (DDL) tool enhanced learners’ 

vocabulary, grammar, reading, writing, and pragmatic skills, there was 

limited focus on teachers’ interaction with corpora. Increasing teachers’ 

corpus literacy and fostering collaborative learning were found to be 

critical for teachers’ effective integration of corpus tools into classroom 

practice. The review underscored the importance of comprehensive 

training and support for teachers to maximize the potential of corpus-

based pedagogy. 
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Introduction 

With the advancement of computer technology, corpora have emerged as potent tools 

for language studies, increasingly finding their place in second/foreign language (SL/FL) 

classrooms (Ma et al., 2022). Particularly since Johns’s (1990) seminal work on data-driven 

learning (DDL), where language learners employ corpus data for their language learning, 

there has been a notable increase in utilizing extensive language datasets for pedagogical 

purposes. This progression has not only reshaped our understanding of language but also 

transformed the methodologies of language acquisition (Tsai, 2019). Therefore, the 

integration of corpora has attracted significant attention, particularly within SL/FL settings. 
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Scholars now recognize the ‘multiple affordances’ of language corpora for DDL (Leńko-

Szymańska & Boulton, 2015) across domains such as L2 acquisition and instruction, skills 

development, translation, materials development, and numerous other applications stemming 

from corpus-based pedagogical innovations. These advancements have proliferated as corpus 

software becomes more sophisticated and accessible, finding their way into language 

classrooms (Crosthwaite, 2017). 

Corpora allows users to access vast, well-organized, and authentic language data (Pérez-

Paredes, 2022). Corpus applications have been both indirect, which involves specialists 

utilizing information derived from corpora to enhance language descriptions, leading to the 

development of new dictionaries and other resources, and direct with language educators and 

learners independently accessing and utilizing corpora (Boulton & Vyatkina, 2021). Through 

the capabilities of computer software, learners and educators can explore extensive text 

collections relevant to their specific requirements, analysing frequencies, distributions, and 

multiple instances of target items in context (Boulton, 2017). This is where language corpora 

prove invaluable in what has become known as data-driven learning. The core principles of 

DDL emerged two decades after Johns’ initial publication on DDL, alongside such concepts 

as scaffolding, universal grammar, computer-mediated communication, and blended learning 

(Pérez-Paredes, 2022). DDL involves the hands-on utilization of authentic corpus data 

(concordances) by advanced foreign or second language learners in higher education for 

inductive, self-directed language learning of advanced usage (Boulton, 2011; Boulton & 

Vyatkina, 2021). 

DDL is an exploratory learning methodology that empowers students to analyse lexical and 

grammatical patterns of keywords across authentic contexts, retrieved from a language corpus 

and organized into concordance lines (Hirata & Thompson, 2022). DDL enhances students’ 

linguistic capabilities and language awareness through their exploration and discovery of 

multiple related patterns from a wide array of examples (Chambers, 2010). Querying a corpus 

and comprehending concordance and collocation information offer an alternative to teacher-

led, rule-based approaches to language pedagogy (Crosthwaite, 2017). Essentially, it is a 

constructivist, inductive approach wherein learners draw their own meaningful conclusions 

(Boulton, 2017; Pérez-Paredes, 2022). DDL is also conceptualized as fostering an 

independent and active learning environment that requires minimal teacher assistance; 

teachers primarily facilitate learning rather than engage in traditional instruction (Chambers, 

2010). Therefore, in a DDL approach, students take responsibility for self-directed, learner-

centred learning (Boulton & Cobb, 2017; Chambers, 2010; Hirata & Thompson, 2022). 

Flowerdew (2015) highlights how this approach promotes second language acquisition by 

encouraging students to consciously ‘notice’ gaps in their linguistic knowledge, as well as 

facilitating constructivist learning through student interaction with multiple data sources. 

In terms of the benefits of corpora and data-driven learning, the relevant literature has 

demonstrated the efficacy of corpus in various aspects of SL/FL learning. Numerous studies 

have demonstrated the effectiveness of corpora in vocabulary acquisition (Karras, 2016; Lee 

et al., 2020; Lee & Lin, 2019; Li & Zhang, 2024; Otto, 2021; Yao, 2019), grammar 

comprehension (Crosthwaite & Steeples, 2022; Lin, 2021; Lin & Lee, 2015), writing 

proficiency (Chen et al., 2019; Crosthwaite, 2020; Larsen-Walker, 2017; Luo, 2016; Muftah, 

2023; Sun & Hu, 2023), reading skills (Hadley & Hadley, 2021; Wilkinson, 2012), and 

pragmatic understanding (Li, 2019; Vyatkina & Belz, 2006; Zhang, 2021). Moreover, in 

addition to the effectiveness of corpora on language skills and components, several studies 

have shown that analysing learner corpora allows researchers to identify common errors 
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among learners (Lee et al., 2009; Rosen et al., 2014; Thewissen, 2013). Besides these studies 

with a pedagogical focus, recent meta-analyses (Boulton & Cobb, 2017) and critical 

assessments (Chen et al., 2019) have reviewed results and provided positive empirical support 

for the efficiency of corpus-aided approaches, leading to the prominence of corpus linguistics 

as a key strategy in language learning and research. 

Recently, scholars have underscored the significance of corpora in fostering teacher 

development (Farr & O’Keeffe, 2019). They advocated for increasing teachers’ awareness of 

corpus-based instruction, which empowers learners to effectively engage with corpora 

(Callies, 2016; Farr & O’Keeffe, 2019). Given that language teachers hold the ultimate 

authority in introducing corpus work to learners (Breyer, 2009), scholars are directing their 

efforts toward incorporating corpus-based instruction into teacher education. In that regard, 

the relevant literature investigated pre-and in-service teachers’ attitudes toward corpus-aided 

language learning and teaching (Lin, 2016; Poole, 2020) and pre-and in-service teachers’ 

corpus literacy (Callies, 2019; Abdel Latif, 2021; Zareva, 2017). In the context of corpus 

literacy, these studies focused on equipping teachers with the skills to utilize corpus data as a 

learning tool (Çalışkan & Gönen, 2018), integrate corpus resources into language classrooms 

for effective teaching (Lin, 2019), and design effective teaching activities (Heather & Helt, 

2012; Reppen, 2010). These studies concluded that pre-and in-service teachers should receive 

structured corpus training (Schmidt, 2023) so that “student teachers can experience the use of 

corpora for language learning from two perspectives: as learners and as teachers” (Breyer, 

2009, p. 167). 

The literature includes review studies regarding the significance of corpus applications in 

foreign/second language learning and teaching. In their review study, Boulton and Vyatkina 

(2021) presented that there were few studies based on theoretical foundations such as 

constructivism and sociocultural theory. They also indicated that more than half of the studies 

they analysed were conducted in similar research settings like the universities with language 

classes for several weeks or a semester. With regard to the methodology, the studies 

overwhelmingly employed quantitative design, especially experimental research. Likewise, 

the studies analysed by Pérez-Paredes (2022) showed that they were performed at universities 

with language students adopting qualitative research design mostly and lacked underlying 

theories. He also concluded that not being theory-led might keep DDL research focused on 

utility and language gains, preventing mainstream language teachers from comprehending 

DDL practice in SLA and language education contexts. In the same way, Dong, Zhao and 

Buckingham (2023) drew the conclusion from their bibliometric analysis that researchers 

could concentrate primarily on the integration of DDL into classroom instruction and teacher 

professional development in their future studies. These review studies also concluded that 

corpus applications have yet to reach mainstream status in second/foreign language teaching 

and learning (Chen et al., 2019; Pérez-Paredes, 2022). Despite nearly three decades of 

promising research, DDL remains relatively unknown and underutilized in everyday language 

learning classrooms (Hirata & Thompson, 2022). Scholars, in that regard, raise their concerns 

about a gap between advances in corpus studies and the practice of foreign/second language 

teaching (ELT), particularly in terms of a lack of teachers’ and material developers’ 

adaptation of corpus use (Perez-Parades, 2010, 2022; Vyatkina & Boulton, 2017). 

As can be seen from the studies mentioned above, corpus application has yet to be fully 

implemented in the field of second/foreign language teaching. Thus, this article attempts to 

systematically review the corpus studies conducted in foreign language education and 

published in three prominent journals from 2016 to 2023. To this end, this review investigated 
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the corpus studies regarding their focused research topics, methodology designs, and results to 

reveal the emerging issues in corpus applications in foreign language education. Within this 

aim, this study addressed the following research questions: 

(1) What are the focal points of corpus studies conducted in English language education? 

(2) What are the methodological designs that the corpus studies in English language 

education adopted? 

(3) What are the major findings of the corpus studies conducted in English language 

education? 

Methodology 

The present study examines the emerging issues in corpus research for English 

language education through a systematic review. In order to gather information for a 

systematic review, a specific research question must be addressed. To do this, all primary 

research that is pertinent to the review topic must be identified, the research must be critically 

evaluated, and the results criteria must be synthesized (Gough et al., 2012). Systematic 

reviews can integrate data from many research projects to provide a new integrated result or 

conclusion, or they might combine diverse types of evidence to analyse or clarify critical 

meaning (Pollock & Berge, 2018). As a result, findings from a systematic analysis can go 

beyond what a single study might provide (Hammersley, 2001). 

The dataset for this systematic review was created by selecting articles for analysis from 

respected journals in the field of foreign language learning and teaching. Two distinct 

standards were set out to identify journals. The journals must, first and foremost, have a high 

indexing position in the Social Sciences Citation Index (SSCI). The journals were chosen 

according to their scope as well; in particular, they were required to center mostly on the use 

of technology in the education of foreign language teachers. Considering that corpus 

applications are a part of the larger field of computer-assisted language learning, this 

requirement was essential. As a result of their comprehensive examination of technology 

integration into foreign language education, three renowned journals—Computer-Assisted 

Language Learning (CALL), Language Learning and Technology (LLT), and ReCALL—

were taken into account in the systematic review. 

Particular inclusion and exclusion standards were set by this systematic review for research 

that was published in the designated journals. The search was initially limited to corpus 

studies that were carried out between 2016 and 2023, with an emphasis on the use of corpora 

in foreign language education. In the first search, the keywords "corpus," "corpora," "data-

driven learning," and "DDL" were included. To make sure no items were missed, a manual 

search was also done. Following an extensive search, the review included only completed 

research papers; the publications like book reviews and systematic reviews were not included. 

After downloading the research studies, each one was carefully reviewed, paying particular 

attention mainly to the sections on the abstract, methodology, and findings—and, if needed, 

exploring other sections as well to address the research questions. Studies that used corpora as 

a compilation tool with a different purpose were ignored, and only articles that examined 

corpus applications in foreign language education were deemed eligible. To sum up, thirty-

eight publications from three journals were examined in this study; Table 1 shows the 

distribution of these articles among the journals and publication years. 
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Table 1. The articles with their published journals and publication years 
Publication 

years/Journals 

CALL LLT ReCALL 

2016 1 3 3 

2017 2 7 1 

2018 1 - 1 

2019 1 - 1 

2020 1 1 1 

2021 1 1 1 

2022 3 - - 

2023 6 - 2 

Total 16 12 10 

Findings 

The present study examined emerging issues in corpus research for foreign language 

education through a systematic review. The findings were categorized into three main areas: 

focal points of corpus applications, methodological designs of corpus studies, and major 

findings of these studies. 

Focal points of corpus studies 

This review article categorizes the focal points of corpus studies in ESL/EFL contexts 

into two categories based on their research topics. These categories align with Römer’s (2011) 

classification of corpus use in ESL/EFL contexts. The first category encompasses research on 

the indirect use of corpora, while the second category includes studies on the direct use of 

corpora. Table 2 provides a summary of the focal points of studies investigating corpus use in 

ESL/EFL settings. 

Table 2. Focal points of corpus studies 
Focal points   f 

Indirect applications of 

corpus use 

Compiling corpus Compiling learner corpus  1 

Compiling academic corpus 1 

Direct applications with 

corpus 

Learners’ engagement 

with corpus 

Learning vocabulary 9 

Writing assistance 8 

Learning pragmatics 1 

Enhancing reading 3 

Learning grammar 4 

Concordance use 3 

Teachers’ engagement 

with corpus 

Integrating corpus into language 

training 

5 

 Enhancing corpus literacy 2 

 Detecting teachers’ attitudes toward 

corpus applications 

1 

   

Table 2 illustrates the focal points of corpus studies conducted in ELT. The findings revealed 

two major issues: indirect applications of corpus use and direct applications of corpus use. 

Concerning indirect applications of corpus use, there was no direct engagement with the 

corpora in class to teach or learn English, but the studies compiled learner corpora to explore 

types of EFL learners’ errors and reveal their interlanguage features. The studies also 

compiled academic corpora with the aim of assisting EFL learners in searching for 

appropriate collocations and phrases. 
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As for the direct application of corpus use, studies were delved into observing the aspects in 

which learners and teachers engaged with corpora. Regarding learners’ engagement with 

corpora, the focus of studies was on enhancing vocabulary learning to assist learners in 

learning academic lexical bundles, understanding collocation patterns, discovering 

phraseology, improving retention of word knowledge, and inferring the meaning of 

vocabulary items. Studies also explored the efficacy of corpus use on learners’ writing skills, 

which includes understanding types and structures of genre, encouraging error correction, and 

enhancing revision skills. Studies also investigated the role of corpora in grammar learning. 

The studies aimed to teach grammar patterns, increase grammar consciousness, and improve 

lexicogrammatical usage. Additionally, the scope of corpus studies extended to fostering 

pragmatics, which involves discovering routines for agreement, disagreement, and 

clarification. In the context of reading skills, studies focused on stimulating 

lexicogrammatical knowledge and reading speed, as well as raising awareness of discourse 

organizers. Lastly, studies explored concordance use among learners with the aim of revealing 

the construct of concordance and identifying learner preferences in its application. 

Teacher engagement with corpora has also been a focus of studies. These research efforts 

delved into teacher training with the aim of effectively integrating corpora into foreign 

language teaching and developing teachers’ competence in effective integration. Studies also 

investigated corpus literacy, in which they attempted to increase teacher knowledge to shed 

light on effective corpus integration. Additionally, studies explored teacher attitudes toward 

corpus-aided language learning and teaching. 

Methodological designs of corpus studies 

As stated before, one of the parameters followed in the current review of 38 articles 

was their methodology. Through analyzing the methodology parts of pre-determined articles, 

the articles were classified according to their research designs. 

Table 3. Research designs of corpus studies 
Research designs f 

Quantitative designs 23 

Qualitative designs 4 

Mixed-method designs 11 

Total 38 

Table 3 indicates that the field is predominantly dominated by studies that utilized a 

quantitative research design, with a total of 23. Additionally, 11 studies employed a mixed-

methods research design. Despite claims of a substantial increase in qualitative research 

related to corpus studies (Mueller & Jacobsen, 2016), the current investigation identified just 

4 qualitative studies published from 2016 to 2023. 

Considering quantitative studies, all articles focusing on the indirect use of corpus in 

ESL/ELF settings embraced the corpus-based approach. On the other side, most of the studies 

involving the direct use of corpus implemented an experimental design (Ackerley, 2017; 

Bardovi-Harlig et al., 2017; Larsen-Walker, 2017; Lee et al., 2017; Lee et al., 2018; Leńko-

Szymańska,2017; Li, 2017; Moon & Oh, 2017; Mueller & Jacobsen, 2016; Tsai, 2019; Wong 

& Lee, 2016; Vyatkina, 2016a; Vyatkina, 2016b). As for a mixed-methods design, it can be 

seen that there was a study in which an experimental design combined with observation and 

document analysis was employed (Hadley & Charles, 2017), a study in which an 

experimental study was followed by an interview (Kennedy & Miceli, 2016) and a study 

having a survey and interview combination (Yoon, 2016). All in all, the table showed that 
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quantitative research designs had outstanding popularity among corpus studies. 

Major findings of corpus studies 

The findings of the studies were also reviewed in this study so as to provide certain invaluable 

insights into corpus use in English as a second or foreign language context. This review 

article analysed the major findings of the reviewed studies in two main categories: indirect 

applications and direct applications of corpus use in ELT. Table 4 presents the major findings 

related to the indirect applications of corpus use in ELT. 

Table 4. Findings related to indirect applications of corpus studies 
Themes Categories Codes 

Compiling academic corpus Easy search for target language 

item 

Providing rich example sentences 

and collocations 

Easy search for three- to five-

word sequence 

Identifying more common 

combinations 

Searches using components of 

speech 

Identifying parts of speech 

Compiling learner corpora  Identifying learners’ errors Detecting mistakes 

Detecting learners’ interlanguage 

features 

Detecting two-, three-, four-, and 

five-word phrases 

  

The studies revealed that scholars compiled corpora for academic and learner purposes. 

Academic corpora were compiled to facilitate learners in searching for target language items 

and three- to five-word sequences, as well as identifying parts of speech. Additionally, learner 

corpora were compiled to detect errors made by learners and identify common mistakes. 

The systematic review also unveiled scholars’ investigations into the effectiveness of directly 

applying corpora in ELT. Within this scope, they examined either learners’ interaction with 

corpora or teachers’ interaction with corpora. The major findings of studies focusing on 

learners’ engagement with corpora are summarized in Table 5. 

 

Table 5. Learners’ engagement with corpora 
Themes  Categories Codes 

Increased vocabulary understanding 

and usage  

Increased awareness Awareness to phraseology 

Increased definitional knowledge Inferring meaning 

Acquiring complex elements Improving collocational knowledge 

Applying new vocabulary 

understanding into practice 

Utilizing more phrases 

Using academic bundles 

Using collocational patterns 

Increased understanding of grammar Inferring grammatical patterns Identifying rules 

Identifying collocational patterns  

Applying grammatical rules Improving correct grammar usage 

Improving collocational usage 

Enhancing reading Increased understanding of 

discourse 

Being more conscious about 

discourse organizers 

Increased understanding of 

academic lectures 

Increased understanding of 

authentic language 

Improving comprehension of 

authentic academic lectures 

Increased lexical knowledge Increasing lexicogrammatical 

knowledge 

Changes in lexical repetitions  

Enhancing writing skills  Increased understanding of genre Development of rhetorical, formal, 
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norms and procedural parts of genre 

knowledge 

Correcting errors Correcting word choice and word 

form errors 

Correcting collocational errors 

Correcting phrasing errors 

Increased language accuracy Improving the use of grammatical 

patterns 

Improving usage of lexical pattern 

Increased understanding of 

pragmatics 

Improved speech act clarity Clarity of illocutionary force of 

turns 

 Increased understanding of 

register 

 

Learners’ concordancing preferences Corpus type preferences Small, focused corpora 

Citation order preferences Ordered by the text citations 

Task preferences Read to locate relevant examples 

Read for relationships between 

citations 

 

Table 5 demonstrates the effectiveness of direct corpus use in ELT and reveals its impact on 

various aspects of language learning. The reviewed studies showed that corpus use led to 

improvements in learners’ understanding and usage of vocabulary items, comprehension of 

grammar, enhancement of reading and writing skills, comprehension of pragmatics, and 

identification of learners’ concordancing preferences. Regarding vocabulary learning, corpus 

use was shown to heighten learners’ awareness of language items such as phraseology and 

expand their definitional knowledge by inferring meanings from concordance lines. 

Additionally, corpus use facilitated the acquisition of complex elements like collocations. It 

encouraged learners to apply their new vocabulary understanding by employing a wider range 

of phrases, utilizing academic lexical bundles, and integrating collocational patterns into their 

productions. 

Corpus use was also found to enhance learners’ understanding of grammar. In language class, 

it facilitated the inference of grammatical patterns by analyzing concordance lines to identify 

grammatical rules and patterns. It was also observed to aid learners in applying grammatical 

rules in new contexts; as such, learners were observed to increase their correct grammar and 

collocational usage. In addition to grammar, the reviewed studies indicated that learners’ 

engagement with corpora enhanced their understanding of pragmatics. Particularly, learners 

were observed to improve their clarity in speech acts and develop a deeper comprehension of 

register nuances. 

In terms of language skills, learners’ interaction with corpora was found to enhance both their 

reading and writing skills. Regarding reading, the reviewed studies revealed that corpora 

facilitated an increase in learners’ comprehension of discourse by heightening their awareness 

of discourse structures and organizers. Additionally, corpus use was shown to enhance 

learners’ understanding of authentic language by exposing them to concordance lines and 

expanding their lexical knowledge. As for writing, corpus use among learners was found to 

enhance their understanding of genre norms by developing their rhetorical, formal, and 

procedural parts of genre knowledge. Learners were also observed consulting corpora to 

correct errors in their written productions, including issues with word choice and word form, 

collocations, and phrasing. Therefore, corpus use was shown to improve learners’ language 

accuracy by encouraging the use of correct grammatical and lexical patterns in their written 

work. 



Participatory Educational Research (PER), 12(2); 1-19, 1 March 2025 

Participatory Educational Research (PER) 

 
-9- 

The reviewed studies also unveiled learners’ preferences regarding concordancing. It was 

found that learners preferred utilizing small, focused corpora for easier searches, organized by 

text citations. Regarding task preferences, learners showed a preference for reading to locate 

relevant examples and to establish relationships between citations. 

The studies also revealed various aspects of teachers’ engagement with corpora. Table 6 

presents teachers’ engagement with corpora. 

 

Table 6. Teachers’ engagement with corpora 
Themes Categories Codes 

Enhancing corpus literacy Understanding  Understanding corpora 

 Understanding concordance lines 

Searching Understanding how to search with 

corpora 

Searching corpus data 

Analysis Understanding how to analyze 

concordance lines 

Examining words before and after 

the keyword 

Understanding the benefits of 

corpora  

Drawing conclusions about 

language use 

Fostering corpus-based language 

instruction  

Developing corpus activities Fostering understanding of the 

function and textual structures of 

genre 

Fostering understanding of 

language features 

Fostering student-led corpus 

consultation 

Self-detecting the usage of patterns  

Teachers’ attitudes toward corpus 

applications 

Affordances of corpora Fostering autonomy 

 Fostering authenticity 

 Fostering discovery skills  

   

The reviewed studies investigated corpus literacy, corpus-based language instruction, and 

teachers’ attitudes toward corpus applications. Studies aimed at enhancing teachers’ corpus 

literacy identified four sub-skills in corpus literacy. These include searching, which includes 

the capacity to interact with corpora and efficiently search corpus data, and comprehending, 

which entails knowledge of corpora and concordance lines. Analysis emerged as another 

dimension of corpus literacy, involving the ability to analyse concordance lines and examine 

words preceding and following the keyword searched. Additionally, benefits were highlighted 

as a facet of corpus literacy involving the ability to draw conclusions about language use. 

The reviewed studies also aimed to promote corpus-based literacy instruction in language 

classrooms. Findings revealed that teachers developed corpus activities to enhance learners’ 

understanding of the functional and textual structures of genres, as well as to foster their 

comprehension of target language features. Additionally, teachers encouraged learners to 

utilize corpora in their learning process by leading them to identify usage patterns through 

contextualizing target items. Finally, the reviewed studies shed light on teachers’ attitudes 

toward corpus applications in language classrooms. The findings indicated that teachers 

perceived corpus applications as effective tools, in which they believed that corpus 

applications promote learners’ autonomy, authenticity in learning, and discovery skills. 
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Discussion 

This study systematically reviewed corpus applications in ELT to reveal emerging 

issues. By examining 38 articles published in prominent journals, it was found that corpus 

studies most frequently focus on students’ direct engagement with corpora. Learners consult 

corpora to improve their reading and writing skills and enhance their understanding of 

vocabulary, grammar, and pragmatics. The use of corpora in language learning is well-

documented in the literature (Chambers, 2005; Emir & Yangın-Ekşi, 2023; Gablasova et al., 

2017; Huang, 2011). Boulton and Cobb (2017), in their systematic review, demonstrated that 

corpus use in language learning is effective both as a reference tool and a learning tool, 

particularly for vocabulary and lexicogrammar. Similarly, Lee and Lin (2019) found that 

learners’ L2 proficiency and various features of corpus use (e.g., interaction types, corpus 

types, training, and duration) influence the effectiveness of corpus use in improving L2 

vocabulary learning. 

An emerging finding in this review was the integration of corpus use into teacher education. 

Recent studies have focused on corpus-based teacher training, which aims to enhance 

teachers’ corpus literacy skills. Research indicated that developing corpus literacy is crucial 

for teachers to gain hands-on experience with corpus searching as a learning tool before 

teaching students how to use corpus tools (Breyer, 2009; Johns, 1990; Mukherjee, 2004). 

Teachers with higher levels of corpus literacy were found to be more likely to incorporate 

corpora into their classrooms (Ma et al., 2023). Given the importance of search skills, 

research recommended that more training activities be provided to help teachers become 

familiar with the various corpus search functions available on popular corpus websites. 

Additionally, improving their corpus search skills was observed to increase their confidence 

in working with corpora (Heather & Helt, 2012; Naismith, 2017). 

Another emerging finding of this study is the need to foster corpus-based language pedagogy 

to increase corpus integration into language teaching. These studies primarily adopted the 

proficiency framework of technological pedagogical content knowledge (TPACK), as corpus 

applications in language teaching integrate subject knowledge (i.e., language), corpus 

technology, and pedagogical knowledge (Ma et al., 2022; Schmidt, 2023). Research indicates 

that corpus applications designed for teaching language, particularly through creating DDL-

integrated lesson plans, enhance teachers’ technological pedagogical knowledge (Crosthwaite 

et al., 2023). Corpus training adopting the TPACK framework allowed teachers to apply what 

they have learned to their teaching practices (Angeli et al., 2016; Schmidt, 2023). Studies also 

highlight the significance of guidance and scaffolding in ensuring teachers’ continued 

engagement and enthusiasm during planning activities, especially when integrating DDL 

within the current curriculum and lesson-planning capacities (Meunier, 2019; Schmidt, 2023; 

Wicher, 2019). However, since teachers, and especially teacher trainees proficient in DDL 

practice, are still relatively rare, and there is a gap in using corpus resources for teaching 

purposes (Crosthwaite et al., 2023), having a corpus linguist available to guide trainees on 

DDL integration is essential for successful training interventions (Ädel, 2010). 

Collaborative learning was found to be another crucial factor in encouraging teachers to apply 

DDL to language teaching. Studies revealed that teachers developed new perspectives and 

abilities in using corpora for teaching, particularly in transforming their knowledge into 

classroom practice (Ma et al., 2021). Therefore, teachers’ engagement in collaborative 

learning in corpus-based language teaching is encouraged to energize and empower them, 

expand their teaching resources and ideas, and prompt them to review and refine their 

teaching techniques (Donnelly & Hume, 2015; Ma et al., 2021; Ma et al., 2022). Further, 
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orienting teachers to professional knowledge in corpus training has been shown to enhance 

their motivation to apply corpus technology in their teaching. Although the relevant literature 

indicates a lack of motivation among teachers to integrate corpus technology (Callies, 2019; 

Chambers, 2019; Farr, 2008; Leńko-Szymańska, 2017; Naismith, 2017; Zareva, 2017), recent 

studies revealed that helping teachers understand that corpus training enhances their 

professional development can motivate them to increase their use of corpus-based language 

teaching and incorporate more corpus technology into their practices (Abdel Latif, 2021; Ma 

et al., 2022). 

Another emerging finding from the reviewed studies is that they generally adopted 

quantitative research designs (e.g., Ackerley, 2017; Balance, 2020; Lay & Yavuz, 2020; Li, 

2023; Tsai, 2019). However, as Boulton and Cobb (2017) noted, there is a lack of longitudinal 

and delayed post-testing, which could provide more concrete evidence of DDL’s long-term 

effects on learning, such as autonomy, learning to learn, consciousness-raising, and other 

forms of long-term change. Ma et al. (2021) also pointed out that studies on corpus 

applications in language learning and teaching often lack a focus on teachers’ and learners’ 

progress in working with corpus data or integrating corpus into classroom pedagogy. 

Considering the complexity of DDL, Schmidt (2023) highlighted the pressing need for long-

term teacher support. In line with these findings, the current study suggests that more 

qualitative and longitudinal research designs should be adopted to investigate learners’ and 

teachers’ engagement with corpora and the long-term effects of DDL. 

 

Conclusion 

This article reviewed thirty-eight studies on corpus use for teaching and learning 

foreign or second languages, published in three prominent journals from 2016 to 2023, to 

reveal emerging issues in corpus applications in ELT. The results of this review provided 

important insights into corpus use in the EFL/ESL context. Firstly, the articles reviewed 

primarily focus on corpus applications as a DDL tool in teaching or learning a second/foreign 

language, with most studies examining learners’ interaction with corpus use. Learners’ use of 

corpora as a DDL tool was found to foster a lexis-oriented view of the target language and 

was beneficial for the development of language skills (reading, writing), the improvement of 

language components such as grammar and vocabulary, and the enhancement of 

understanding pragmatics. 

Studies focusing on teachers’ interaction with corpora as a DDL tool appear to be quite 

limited. In the studies that do focus on teachers’ engagement with corpora, the significance of 

increasing teachers’ corpus literacy is highlighted. Enhanced corpus literacy enables teachers 

to work more effectively with corpora and integrate corpus applications into their teaching 

practices. Familiarity with corpora not only increases teachers’ language awareness but also 

their ability to adopt corpus applications in the classroom. Additionally, the importance of 

teachers’ collaborative learning emerged as another key finding from the review of studies. 

Additionally, the studies were found to adopt quantitative, qualitative, and mixed-method 

designs, with the number of quantitative studies being much higher than the others. However, 

the lack of qualitative and longitudinal studies in investigating DDL has prevented researchers 

from fully understanding the nature of teachers’ and learners’ interactions with corpora and 

the long-term effects of DDL in language learning and teaching. 
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